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Abstract

The shiftofparadigm in English Language Teaching (ELT)hasbrought
teachersandpractitionerstoseekwaystoassesstheirstudentsresembling
toinstructionalactivitiesintheclassroom.Studentsarenotonlyperceivedas
objectsofassessmentbuttheyaregivenaroleassubjectswhohaveabig
role and involvement in the assessment process.As a result,their
perspectivesareparticularlyessentialbecausethepowerofassessment
directlyimpactsontheirmotivationandattitudestowardsschooling.This
studyattemptedtoinvestigatestudents'perceptionontheimplementationof
peerassessmentintheirprocessoflearningEnglishandtheimpactsofthe
assessmentstowardtheirlanguagelearningmotivationandachievement.Its
designwasdescriptivequalitativeandinvolved6studentsofnon-English
Department.The data was collected through an intensive and in-depth
interview.Theresultshowedthatthestudentshavedifferentdimensionsof
views toward peerassessmentand they thoughtthatthe means of
assessmentimplementedhelpedthem gaintheirmotivationandknowbetter
onwhattoachieveduringtheirprocessoflearning.
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Introduction

TheshiftoftheteachingofEnglishasaForeignLanguage(EFL)from structuralto

communicative,humanistic,andlearner-centeredapproaches,andinresponsetothe

impactofcollaborativelearningtheoryandtothenotionoftheteachingEFLinthe

postmethoderademandsteacherstoseekameansofassessmentthatmore

closely resembles to instructional activities in the classroom. The term

“assessment”,inthiscontext,cannotbeusedinterchangeablywith“testing”.The

formerisanongoingprocessencompassingamuchwiderdomain,likewhenevera

studentrespondstoaquestionortriesoutanew wordorstructure,theteacher

subconsciouslymakesanassessmentofthestudent'sperformancewhilethelatter

isapreparedadministrativeprocedureoccurringatidentifiabletimesinacurriculum
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andlearnersknow thattheirresponsesarebeingmeasuredandevaluated(Brown,

2004).Itcanbestatedthattestingisapartorsubsetofassessment.

The new paradigm in measuring the students’achievementand learning

masteryhastakenexpertstoidentifythesignificanceofmanykindsofassessment

inaninstructionalsettingandithasledtoanew wayofassessingstudents’

achievementcalled“alternativeassessment”.Alternativeassessmenthasbrought

newinsightintoclassroom practiceduetothedrawbacksoftraditionalassessment.

Thetraditionalform ofassessmentlikethesummativeonehasbeenknownto

perceivestudentstobepassiveactorsratherthanactivelearnersinthenewforms

whoacquiretheownershipoftheirlearning.Itmeansthatstudentsaregiventhe

chancetohaveastakeintheirownprogress,assesstheirownworkandthatoftheir

peers,andcollaboratewiththeirinstructorindevelopingcriteriaandnormsfortheir

work(ChappuisandStiggins,2004).Inrelationtoitseffectiveness,expertsshowed

that,amongseveralmethodsandtechniquesthroughwhichthegoalsofeducational

assessmentcould be accomplished,the alternative means ofassessmentare

consideredmosteffective(BirjandiandSiyyari,2007).

Highlightsonalternativeassessmenthavealsobeennotedthatitdiffersfrom

thetraditionalassessmentsuchaspenandpapertest,inseveralways.Brownand

Hudson(1998)mentionedthatthealternativemeansofassessmentrequirethe

learnersto perform,create,and producein real-world contextsorsimulations.

Besides,thenatureofthesemethodsisnonintrusiveandletsstudentsbeassessed

oneverydayclassactivities.Thetasksusedinthesemethodsrepresentmeaningful

instructionalactivitiesconcentratingonboththeprocessandtheproductoflearning.

Higher-levelthinkingandproblem-solvingskillsarealsotheindispensabletoolsfor

carrying outtheassessmenttasks,and theteacher’sfeedbackaboutthetask

performanceshedslightonboththestrengthsandweaknessesofthelearners.In

addition,humanjudgmentratherthanmachinejudgment,aswellasopendisclosure

ofstandardsandratingcriteriaareencouraged.Itcanbeinferredthatalternative

assessmentprovidesamoreopportunityfortheteacherstocreatemeaningful

learning.

Manykindsofalternativeassessmenthavebeenimplementedbyteachers.

Someofthem includechecklists,videotapes,audiotapes,teacherobservations,

journals,logs,scaffolded essay,conferences,portfolio,selfassessment,peer-

assessment,performance-based assessment,interview-based assessment,play-

basedassessment,andcooperativegroupassessment(Brown& Hudson,1998;

2002;Herrera,2007;McKay,2006;O’MalleyandPierce,1996). Theseformsof

alternativeassessmentarealsowellknownasauthenticassessment,continuous

assessment,orformativeassessment.

Students’involvementintheprocessofassessingisverymuchinfluential.

Chappuis and Stiggins (2004)noted thatthe involvementofthe studentin

assessmenthelpsthem toprojecttheirfutureplansandlearninggoals.Giventhe

criteriaorrubricspriortotheassessmentprocess,thestudentstendtobeawareof

theirowngoalsandsettheirownstrategiestoachievetheirtarget.Inotherwords,
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theylearntouseittomanagetheirownlearningandtolearntoberesponsiblefor

theirownprogress.Furthermore,theinvolvementcanleadnotonlytothestudents’

skillsbuttotheirautonomyandmotivationaswell(BrownandHudson,2002;Liang,

2006).Sincestudentsareinvolvedintheassessmentprocess,teachersneedtofind

outhow theythinkandfeeltowardtheassessmentmethod.Students’viewsare

particularlyimportantbecausethepowerofassessmentdirectlyimpactsontheir

motivationandattitudestowardsschooling(Xiao&Carless,2013).

IntheteachingofEnglishatFoodCropProductionStudyProgram Politeknik

NegeriJember,Englishisofferedinthesecondandfourthsemesterswhichconsist

oftheoryandpracticum classes.Thetheoryclassisabigclasscomprisingmore

thaneightystudentsandtheyare,then,dividedintothreegroupsofstudentsinthe

practicum classes.Thetimeallotmentforthetheoryclassis50minuteswhilefor

thepracticum classis120minutes(foreachclass).

BasedontheresultofinterviewwithalecturerteachingEnglishatFoodCrop

Production Study Program Politeknik NegeriJembe,she mentioned thatthe

studentsweretaughtmorevariousmaterialsandactivitiesintegratingfourdifferent

languageskills.Withasmallernumberofstudentsineachclass,thelectuercould

implementmoreteachingstrategiesincludingthewaystoassessthestudents.The

lecturercouldalsopaycloserattentionandadeeperanalysisofthestudents'

learningprogress.Severalkindsofalternativeassessmentshavebeenimplemented

bytheteacherintheteachingofEnglishforstudentsofFoodCropProductionStudy

Program,suchasstudent-teacherconferenceandpeerassessment.

Relatedtothestudents’viewsontheimplementationofpeerassessmentin

Indonesianlanguageclassroom settings,therehavebeenquiteafewstudiesabout

howtheyperceiveandrespondtotheassessment,especiallyintertiarylevel.Xiao&

Carless(2013)conductedastudyonstudents’perceptionsofEnglishlanguage

assessmentinChinesesecondaryschools.Theyrevealedthatthestudentshad

differentresponsedimensions,bothpositiveandnegativeones.Whatmakesthis

studyinterestingisthattheyusedadraw-a-picturetechniqueasameansofeliciting

students’perceptions.AnotherstudybyYigzaw (2013)on Englishteachers'and

students’perceptions,attitudesandactualpracticesofcontinuousassessmentin

Ethiopiansecondaryschoolshowedthatthestudentsperceivedpositivelytoward

the assessment and both teachers and students believed that continuous

assessment enhances students'social interaction,emotional changes,and

intellectualdevelopmentskills.

Thisstudyaimedatfindingoutthestudents’viewsontheimplementationof
peerassessmentsinanESPclassroom setting.Tobemorespecific,itsobjectives
weretofindoutthestudents’experienceandperceptiononpeerassessmentintheir
processoflearningEnglishaswellastheimpactsoftheassessmenttowardtheir
languagelearningmotivationandachievement.

Method

Thisstudyemployeddescriptivequalitativedesigns.Toobtainqualitativedata,the
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researcherconductedintensiveandin-depthinterviewswithstudentsofFoodCrop

ProductionStudyProgram,PoliteknikNegeriJember.Theresearcherfirstintroduced

thetopicofthestudytothesubjectsandmadesurethattheywerewillingto

volunteerandparticipateintheinterviews.Thisstudyinvolved6subjectsoutof84

studentstakingAppliedEnglishcourse.Theseninesubjectswereassignedintoan

uppergroup(Subject1,Subject2),averagegroup(Subject3andSubject4)and

lowergroup(Subject5andSubject6)basedontheirEnglishscoresatthebeginning

ofthesemester.

Theinterviewwasconductedtwicewitheachofthesubjectsandfocusedon

findingouttwomaintopics,thestudents'experiencesandperceptionsonpeer

assessmentimplementedintheirEnglishclassesandtheimpactsofthealternative

assessmenttowardtheirlanguagelearningmotivationandachievement.Itwas

conductedinPoliteknikNegeriJemberaftertheirAppliedEnglishpracticum classes

andatappointedtimes.Thedatawerethenanalyzeddescriptively.Beforebeing

analyzed,thedata wereclassified based on thetopicsofdiscussion.Forthe

triangulation,theresearcherusedtriangulationwiththesourceofdata.

FindingsandDiscussion

Students'Experience and Perception ofPeerAssessmentin TheirProcess of

LearningEnglish

The answerto the firstresearch question was obtained from the students'

definitions and respond to assessmentimplemented in the classroom.The

definitionswerevariedandtheyactuallyrepresentedthestudents'experiencein

being assessed using certain kinds ofalternative assessment.The students

expressedtheirideabydiscussingformsandpurposesofcertainassessmentin

differentclassroom activitiesandenvironment.

Intermsofassessmentpurpose,thestudentsinterviewedmostlythought

thatassessmentisaprocessoranactivityconductedbytheteachertocheck

whethertheycomprehendedthematerialsornot,orinotherwords,tochecktheir

masteryduringlearning.Therespondentswereawarethat,duringlearning,theywere

actuallybeingassessedandfoundoutthattheassessmentprocesswasconducted

toascertaintheirlearningprogress.Onerespondfrom Subject5was"Theteacher

wantedtoknow ourprogressinlearninginherclassand,therefore,shetriedto

checkourcomprehensionusingthosekindsof"scoringways"from timetotimeina

wholesemester.Thoughitisstatedindifferentways,ithasthesamemeaaningand

itisinlinewiththeconceptofassessmentproposedbyLinnandMiller(2005)that

assessmentofstudentlearningisasystematicprocessofcollectinginformation

aboutstudentprogresstowardsthelearninggoals

When asked about forms of assessment other than the traditional

assessmentlikepenandpapertestinthesummativetest,theresponseofthe

studentsvary.Someofthetranslatedquotesare:
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Subject1:
Yes,Idefinitelyremember.Imadeavideoreportandmylecturerandmyclassmates
met,veryoften,yes..todiscusshowfarwedidtheassignmentandgavefeedbackand
solutiontotheobstacleswefaceindoingit.Sheaskedforlotsofthings(smiling).And,
Ialso work with mypeertogetherto check and give feedback on his writing
assignment.

Subject4:
Umm..Iwasaskedtowriteanapplicationletter.Umm...thelecturerprovideduswith
anexampleofitandasheetofexplanation..yes,itisformypeer...tocorrect,no,to
givefeedbacktomyassignment.Iforgetwhatitiscalled(smiling).

From theinterview,itcanbeinferredthattheyexperiencedinbeingassessed

usingalternativeassessment.Therealternativeassessmentmentionedwaspeer

assessment.Itwasusedtoassessthestudents’writingskill.

Intermsofauthenticity,transparency,andpracticalityoftheassessment,the

studentsperceivedtheimplemetedalterativeassessementdifferently.Astudentin

thelowergroup(Subject6)statedheropinionontheassignmentandthewaythe

lecturerassessedherlearningprogress.shesaid,“Well,Iwasnervous,atfirst.My

EnglishisnotgoodandIhadtodoanassignmentwithit.And...fortunatelythe

assingmentwasstillrelatedtomyfieldofstudy,Iknowwhattodo..”Thissuggests

thateventheweakeststudentseeaconnectionbetweenhisassessmentinhisclass

andhisdailylifeactivities.Agoodtaskinthetestsituationmustincludeareal-life

situation.Therefore,thetasksmustbemadeauthentic.Anauthentictestistheone

thatreproducesareal-lifesituationinordertoexaminethestudents'abilitytocope

withit(Doye,1991).

Inrelationtotransparency,thestudentsinterpretedthealternativeassessment

asa"fair"waytoassesstheirlanguagelearningsincetheyfounditcleareraboutthe

requirementsofanassessmenttaskandthewaytheirworkisassessedcompared

totheotherscales.Onestudentfrom theaveragegroup(Subject3)said"IfeellikeI

am measuringacertainamountoffertilizerformyplants.IfIwanttogrowthem well,

Ineedtofollowtheinstructionandputtherightamountoffertilizeronit.LikewhenI

didtheEnglishassignment,Ineedtoputtherightamountofeffortaswhatisstated

intheassessmentguidelinesandrubricsgivenbythelecturer.Ifnot,thenIknow

thatIwillnotgettheexpectedresult.And,wecouldknowtheresultrightafterwe

havefinishedourassignment."

Meanwhile,aslightlydifferentperceptionappearedwhenthestudentswere

asked aboutthepracticalityoftheimplemented alternativeassessment.Some

studentsthoughtthatitwaspracticalbutsomewerenot.Onestudent(Subject2)

notedthattheassessmentswerepracticalsinceshewasassessedcontinously

during the teaching and learning process.In addition,She found outthatthe

assessmentswerenotnerve-wrackingandcouldreduceheranxietyinlearning.

"Thoughittookalotoftimeandeffort,itwasstillpractical.IfeltIam notwasting
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mytimejustsittingandansweringthequestionsonablanksheetofpaper.Hmm,I

alsoneedmoretrainingonthatassessment,peerassessment."Ontheotherhand,

Student9perceivedoneoftheassessments,student-teacherconference,asnot

practicalenoughtobeimplementedintheclassroom.Shementioned,"Hmm..Itwas

time-consuming..Itwasquitehardformetocheckmyfriend’sworkandIgot

problemsinunderstandingmyfriend’sfeedback.But,Iam happy,Icanimprovemy

skill,butstill,itisnotpractical."

Thesedifferentdimensionsofthestudents'perceptionbecomeawayforthe

teacherstoreviewandreflecttheirwaysofassesseingtheirstudents.Inassessing

thestudents'skill,whatmattersmostisthevalidityandreliabilityoftheassessment

itself.Validityand reliabilityofalternativeassessmentsmaynotbeputinto a

questionsincetheycanbeconsideredvalidandreliableinthattheygenuinelyand

consistentlyassessastudent'sclassroom performance(Cooper,1999).

TheImplication oftheAlternativeAssessmentstoward thestudents’language
learningmotivationandachievement.

Toanswerthesecondresearchproblem,thedataobtainedfrom theinterview

wereanalyzeddescriptively.Therewassomeevidenceshowingthatthealternative

assessmentputsome remarkable implications toward the students'language

learning.Basedontheresultoftheinterview,someofthestudentsmentionedthat

thealternativemeansofassessemntelicittheirmotivationandreducetheiranxiety.

Theywereawarethattheywerebeingassessedwhilelearningbuttheyfeltlikethey

werenotassessed.Inaddition,theysaidthattheycompletelyunderstoodwhat

aspectsandhow theywouldbeassessedbuttheystillfeltcomfortablewiththe

process,unlikewhentheydidpenandpapertest.Theyadmittedthatitthenraised

theirmotivationtolearnandincreasetheirlanguageproficiencyintheclassroom.

Inaddition,theresultoftheinterview showedthatmostoftherespondents

weresatiesfiedwiththeirfinalresultandtheywantedtoapplyitinothercourses.

Whenthestudentsdidapeerassessmentonanapplicationletterwrittenbytheir

peers,forexample,theyarguedthatitwasahardproceduretofollowandtheycould

barelymanagetocomprehendtheinstruction.Withtheteachers'guidanceanda

clearsetofchecklistsand criteria,theyfinallyunderstood whatneeded to be

assessedintheirpeer'sworkandtheydiligentlylearnedhowtogivefeedback.They

admittedthatitalsoaffectedtheirwaysofdoingtheirownassignment.Theycould

alsotrytore-readandchecktheirfeedbackgiventothepeerintheclassroom,later,

athome.Inotherwords,thestudentsstartedtolearnindependently.Ifthestudents

are able to internalize it,theycan become autonomous learners in terms of

evaluatingtheirownlearningprogress.

Onethingtobenotedbyteachersthattheassessmentchosenshouldreflecta

growinginterestinself-regulatedlearningandaconceptualshiftfrom teacher-
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centeredinstructiontolearner-centeredinstruction(Dann,2002;Nunan,1988).And,

inthisstudy,itcanbeseenfrom thestudents'respondsthatalternativemeansof

assessmenthasbeensuccessfulinpromotingtheirmotivationinlearninganddrew

them tobeawareofwhatactuallylearningis.Analternativeassessmentlikeself-

and peer-assessmenthas been proven to be effective in leading to learner

autonomyandhighermotivation(Brown&Hudson,2002).Thestudentsneedto

know thatassessing is notmerely a process ofscoring and judging their

achievementbasedonnumbers.

Conclusion

Theimplementationofalternativeassessmenthasbroughtanewatmosphereinthe

classroom.Studentsarenotonlyperceivedastheobjectofassessment.Theyalso

playavitalroleinsettingtheirobjectiveandresultoflearning.Thisstudywas

conductedinanEnglishforSpecificPurposeclassroom settingwiththeporpuseof

identifying students’experiences and perceptions on alternative asessment

implementedintheirEnglishclassesandtheimpactsofthealternativeassessments

towardtheirlanguagelearningmotivationandachievement.Theresultshowedthat

thestudentsperceivedpeerassessmentdifferentlyintermsofthepracticalityofthe

assessment.Meanwhile,they did now show much differentopinion on the

implementationofthealternativeassessmentingeneral.Thestudentswerealso

awarethattheassessmentpromotestheirlearningmotivation.Afurtherstudyon

investigatingmoreontheeffectivenessofspecifickindsofalternativeassessment

andteachertrainingonimplementingalternativeassessmentaresuggested.
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